
1. Review of expenditure  

Previous Academic Year 2018-19 

To develop teachers’ curriculum knowledge to improve standards in teaching and learning. 

Desired 
outcome 

Chosen 
action/approach 

Estimated impact:  
Did you meet the success criteria? Include impact on pupils not eligible for PP, if appropriate. 

Lessons learned  
(& whether you will 
continue this approach) 

Cost 

Teaching is 
consistently 
good or better 
across the 
school which 
results in good 
or better 
progress for all 
PP children from 
their starting 
points. 

Plan quality staff 
meetings which develop 
skills and expertise 
amongst the staff. 

All staff meetings held in the Autumn and first half of the Spring Term this year have had a clear focus on improving 
the quality of teaching and learning across the school by looking at specific areas of pedagogy.  These have included 
looking at differentiation for SEND pupils, the planning process for Literacy and Maths, as well as wider curriculum 
development and book scrutiny.  Staff meetings have also included CPD sessions on formative and summative 
assessment, including how to prepare data for Pupil Progress meetings and how to use data to inform planning and 
interventions.  The remaining staff meetings have focused on developing a new curriculum for the next academic year. 
 
Planning support put in place: 

• FJ supporting Year 6 Literacy 

• RH supporting Year 4 Literacy 

• JS supporting Year 3 and 4 Maths 

• TH (Science Specialist from Primary Science Trust) supporting the development of the new Science 
curriculum 

 
A robust appraisal and observation system has been put in place by SLT.  Teachers were observed, formally, termly 
this information is used to identify where the quality of teaching and learning has improved and where additional 
support is needed.  SMART targets have been set and reviewed for all staff within the performance management 
cycle. Rigorous Pupil Progress meetings happen each term to identify where PP children are making good progress 
and where they are not. Action Plans are formed accordingly. 
 
Peer observations have taken place in Years 3, 4 and 6.  Effective teaching methods modelled in these sessions have 
then been seen in the observers’ subsequent practice.  Teaching Assistants have been given the opportunity to 
observe each other’s practice to develop areas that they do not feel confident in.   Observations of literacy teaching 
have shown that the writing process modelled by FJ in staff meetings is being implemented across the school.  Pupil 
Progress meetings throughout the year have shown that teachers are becoming more data literate and are beginning 
to be able to identify children’s needs more precisely. This has been seen to be an effective strategy where it has been 
used. However this needs to be formalised to become embedded in whole school practice where impact can be better 
measured. 
 
Increased and improved staff CPD has had a positive impact on outcomes for all pupils, including those eligible for PP 
funding.  This has been monitored through learning walks, observations, book scrutinies and moderation sessions. 
 
On average all groups of pupils have made ‘in-year’ progress across the school in Reading, Writing and Maths. 
 

Staff training has had a 
positive impact on pupil 
outcomes and teacher’s 
confidence in 
discussing their class’ 
data.  Teachers are 
beginning to use data 
more effectively within 
their practice, however 
this needs to continue 
in the next academic 
year to start embedding 
these practices. 
 
 
Release time for peer 
observations needs to 
be allocated on a term 
by term rota to ensure 
all members of staff 
benefit. 
 

£9,815 

Subject specialists to 
support staff in planning 
for the curriculum. 

Provide opportunities 
for peer observation so 
that staff can learn from 
the expertise of their 
colleagues in meeting 
the needs of the 
curriculum and how to 
personalise the 
learning. 

Implement a rigorous 
system to monitor the 
quality of teaching, 
learning and 
assessment across the 
school (eg. Lesson 
observations, 
performance 
management) 

Ensure that staff are 
rigorous in using a 
formative assessment 
in their everyday 
practice. 



 

To develop teachers’ understanding of how children learn to impact on progress and outcomes. 

Desired outcome Chosen action/approach Estimated impact:  Lessons learned  Cost 

PP children, including those with 
SEND, make good progress against 
their starting point. 

High quality programme of CPD is put 
in place for all staff to ensure resourcing 
and differentiation better supports the 
learning of all PP children. 

See above for details of whole staff CPD. 
 
In addition to the whole staff CPD sessions delivered weekly and during 
INSETs, a targeted programme of support has been implemented 
throughout the year, with ongoing coaching/planning support for Years 3, 4 
and 6 (delivered by DHT and RH – specialist teacher for GEP) as well as 
adhoc support across the school.  This ran alongside high-quality, 
individualised support given to three NQTs and a SCITT student by their 
mentors. 
 
Observations, work sampling and data analysis demonstrate that learning 
opportunities are beginning to better match the needs of pupils, although this 
should become more consistent to ensure that they make progress in all lessons.  
Teachers are becoming more confident in using questioning and modelling to 
improve learning in lessons and there is evidence of more constructive ‘pupil talk’ 
being used to allow children to develop and articulate their own ideas, deepening 
their understanding of the topic at hand.  Further CPD needs to be implemented 
on differentiation and supporting children with SEND without losing the element 
of challenge in the pitch of their work. 
 
 

 

This needs to continue 
into the next academic 
year, with a more 
precise and targeted 
use of CPD to deepen 
teacher’s understanding 
of how children learn to 
improve outcomes and 
engagement in lessons. 
 
Staff training on SEND 
needs to continue to 
have a greater impact 
on pupils that fall into 
multiple vulnerable 
groups. 
CPD to be undertaken 
to improve provision 
map targets 
 
 

N/A 
Leaders
hip time 

Implement a targeted programme of 
coaching and support from leaders and 
subject specialists to ensure all learning 
is appropriately matched to meet the 
needs of all learners. 

PP children with SEND learn 
alongside their peers, demonstrating 
high levels of engagement in lessons. 

Provide training for the staff to improve 
skill levels and understanding so that all 
see themselves as teachers of special 
needs. 

SENDCo and Pupil Premium Lead to 
work alongside teachers and teaching 
assistants to ensure that learning is 
matched to the needs of all PP children, 
regardless of prior attainment. 

 
To use a range of formative assessment strategies to identify starting points, inform planning and interventions, and to measure progress. 

Desired outcome Chosen action/approach Estimated impact:  Lessons learned  Cost 

*Percentages 
represent % at 
Exp+ 



Teachers are more skilled at 
identifying the children who are falling 
behind and at matching the 
appropriate intervention to the need. 

Run staff training to identify children 
who are falling behind in progress in 
reading, writing and maths in order to 
be able to precisely target their learning 
either in class or with additional 
intervention.  

Termly summative data has been collected throughout the year to monitor 
attainment and track progress.  PIRA and PUMA have been used to gather 
assessment data in Reading and Maths and teacher assessment, alongside 
moderation sessions, has been used to assess Writing. 
 

The tables below show a breakdown of how PP pupils are achieving against their 
personal targets, based on their attainment at either EYFS or KS1 (this includes 
targets below ARE).  These individuals have been highlighted so that teachers 
can see exactly which of their PP pupils are not on track to meet their own 
targets and will therefore need additional provision to make accelerated progress 
in the new year. 
 

 
 

 
 

Going forward, the 
Assessment Manager 
needs to work with the 
SENDCo to design a 
more sophisticated way 
of measuring the impact 
of interventions on pupil 
progress. 
 
TAs have responded 
well to training on 
specific interventions 
and this knowledge now 
needs to be 
shared/applied more 
across the school to 
target areas of need as 
shown in the end of 
year data. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

£64,702 

Teachers and leaders know the 
impact of interventions on PP 
children’s attainment and progress.  

Teachers to use September baselines 
and prior attainment to accurately target 
children’s progress in R, W and M. 

 



TAs confidently deliver high quality 
intervention programmes that result in 
PP children making good or better 
progress from their starting points. 

Regular, focused pupil progress review 
meetings three times a year to review 
progress and assess personalised 
learning needs. Pupil Premium Lead 
and SENDCo to attend all Pupil 
Progress meetings to ensure 
personalised provision for PP and/or 
SEND children. 
 

 
 

Through Pupil Progress meetings, teachers have discussed progress and 
attainment with SLT and the SENDCo and used these meetings to inform the 
interventions used to address pupils specific needs.  The tables below show the 
number/percentage of PP pupils that have received specific interventions this 
year in each year group.  
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Tracking of 
interventions for PP 
children needs to show 
IMPACT of the 
provision on outcomes 
and not just access to 
the intervention. 
SEND team to collate 
this information and 
present it to SLT as 
interventions close. 
This includes baselining 
the children upon entry 
to the intervention 
programme. 
 
 
 
 
 
 
 
 

 Interventions to be regularly monitored 
for the impact on PP.  Pupil Premium 
Lead and SENDCo to work closely to 
ensure that interventions are having an 
impact on outcomes within the 
classroom and are being used to target 
specific learners’ needs. 

 

 



TAs to be trained in phase specific 
reading interventions to target PP not 
on track (KS1-Letters & Sounds, LKS2- 
BRP & RWI, UKS2- Fresh Start). 

 

 
 
 

The combination of CPD, support and interventions have led to ‘in year’ progress 
in most year groups.  There have been many changes in pupil numbers during 
this academic year which has also affected the data presented below.  Any 
negative progress is to be addressed immediately in the new academic year. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
With the exception of 
Fresh Start phonics, 
interventions are 
currently monitored 
through a rag rating 
system of effectiveness 
– this is to be changed 
in the next academic 
year to be able to show 
more specific impact on 
pupil progress. 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

The percentage of PP children 
passing the phonic screen test is in 
line with their non-disadvantaged 
peers. 

TAs to be trained in the SNAP onto 
Maths programme to target PP/SEND. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
 

 
 
 

A more accurate 
presentation of PP 
progress would be to 
ensure that progress is 
measured against their 
last stationary marker 
(EYFS/KS1). 
To ensure that this is 
done correctly HT and 
DHT to take a lead of 
PP data in September 
2019. 
 
 
 
 
 
 
 
 
 
 
 
 



 



To ensure PP children have equal access to the wider curriculum. 

Desired outcome Chosen action/approach Estimated impact: Lessons learned  Cost 

PP children are well represented in all 
areas of school life. 

A wide range of extra-curricular 
activities will be on offer to all pupils, 
without charge throughout the academic 
year.  Clubs to be made available 
before and after school, as well as 
during lunch times so that transportation 
does not become a barrier for children’s 
participation. 

Disadvantaged Representation in Clubs  
 
PP represents 20% of the whole school and we would therefore expect this 
to be proportionally represent in PP numbers in clubs. 
 

• Autumn – PP represented in 25% of clubs (1/4) 

• Spring – PP represented in 20% of clubs (1/5) 

• Summer – PP represented in 43% of clubs (3/7) – improvement due to the 
introduction of new clubs 

• PP children have been proportionally represented in leadership positions 
throughout the academic year as School Councillors and Sports Leaders. 

• £425 from PP funding has been used to pay for 8 PP children (across three 
terms) to attend SR’s after school football club.   
 

 
 

 
 
Funding for Trips 
 
During this academic year, 10 trips were supported with PP funding totalling 
£1,316.50 – 1 trip for Years R, 1, 5 and 6 and 2 trips for Years 2, 3, 4.  Funding 
was provided for 31 children in total. 
 
9 higher ability PP children from across Key Stage 2 attended a Science 
Challenge at Gleblands School on 29th and 30th January 2019.  Children were 
challenged to design and build a wind turbine that had to met a set of criteria, as 
well as doing a Maths challenge during the event. 
 
Home School Link Worker Involvement 
 
80% (56/70) of pupils eligible for Pupil Premium funding have had additional 
support from the Home School Link Workers in the past academic year.  A 
breakdown of the support received is shown in the table below, please note that 
some pupils receive more than one type of intervention listed. 
 
 
 
 
 
 

Lunch time club 
registers need to be 
analysed for information 
about PP attendance. 
 
Need to capture 
information about PP 
attendance at paid for 
clubs. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Attendance data for this 
group of pupils needs to 
be monitored more 
closely, especially to 
track improvement in 
attendance after HSLW 
involvement. 

£21997 

All pupils benefit from wider cultural 
experiences, bringing more meaning 
and significance to the whole 
curriculum for every child. 

Financial support offered to identified 
families to pay for first-hand learning 
experiences, including residential 
school trips, to ensure children are able 
to participate in wider cultural 
opportunities. 

PP children are more emotionally 
resilient and can apply this to their 
learning within the classroom. 

HSLWs to continue to support pupils 
and their families via intervention work, 
parenting workshops, 1:1 sessions, 
clubs and the Flourish social skills 
programme. 
 
Children with SEMH needs who access 
therapeutic support have their academic 
progress tracked to measure the impact 
of these interventions on their learning. 

*PhysiFun is Sports 
Leaders 



   

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
There was a significant gap between the amount of pupils working at ARE+ in 
September in comparison to the amount that achieved ARE+ at their last pre-
statutory assessment point.  ‘In-year’ progress for pupils receiving HSLW support 
that have moved from WTS to ARE+ is shown above and the gap between end 
of year data and pre-statutory markers has closed completely in Reading and is 
significantly smaller in Maths.  The gap remains significant in Writing.  It is 
important to note that the above does not show pupils that may have made 
progress below ARE or those that have moved between age related expectations 
and greater depth.   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Going forward the 
Assessment Manager 
needs to work with the 
HSLWs to design a 
more sophisticated 
system for monitoring 
the impact of HSLW 
support on attainment 
data. 

 

 


